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Castleford Park Junior Academy Positive Behaviour Policy

At Park Junior Academy we strive to provide a caring ethos where everyone in the school community feels
safe, confident, valued and respected. Promoting an environment where everyone can live and work together in a
supportive way enables all to reach their full potential, emotionally, socially and intellectually. Regular training for

all staff members reflects and supports this ethos and the PSCHE curriculum reflects this.

Adults are expected to act as role models to reflect the key rules and inspire and motivate pupils to do the same.
Staff strive to set high expectations all the time in line with school and Multi-Academy Trust standards and this
extends to behaviour - in line with legal and procedural guidelines.

This policy aims to help children grow in a safe and secure environment and to become positive, responsible and
increasingly independent members of our community. We have the following Key Rules that allow everyone to work
together in an effective and considerate way.

1) Show respect

2) Try your best

3) Keep yourself and others safe

4) Be polite, well-mannered and honest
5) Be kind, caring, friendly and helpful

WHOLE SCHOOL REWARD SYSTEMS

The rules are displayed in each classroom and in pupil planners and are referred to by staff members using
corrective language throughout the day. Often, positive praise for those pupils consistently carrying out the
school rules encourages others to reflect upon their own behaviour and reminds of the correct way to behave -
reinforcing school expectations. Adults continually use this strategy in the first instance whilst working in any
area of school or on the playground. We use a number of strategies fo reinforce positive behaviour from the
following:

e Pupils are given 'Caught Being Good' stickers when they are noticed carrying out the school rules
effectively. These can be collected by the children and recorded in their planners to earn rewards and
prizes.

e Each week, in the Headteacher's assembly, a particular challenge is set for pupils regarding their
behaviour that links specifically to our key rules.

o Pupils know that positive behaviour and self-discipline is also a reward in itself - bringing greater trust,
respect and responsibility within the community and from the adults and peers they work with. Adults in
school remind of this continually through verbal praise and postcards and phone calls home to parents

e Academic achievement is also rewarded: 'Star of the week' will be awarded in each class for a pupil whose
effort, or quality of work warrants it. Each classroom celebrates high quality work as well and the journey
taken to achieve this - emphasising the importance of striving to achieve high quality work

e Academic achievement may also be acknowledged through postcards home and parents being invited to our
Hall of Fame assembly that happens once a half term

Our Academy also acknowledges the efforts and achievements of children out of school. We encourage them to
bring in their certificates, medals and photographs of major achievements that can be shared in celebration
assembly and displayed in our entrance hall for a short period.

We do not reward with sweets on a regular basis, as we are a Healthy School.

CONSEQUENCES
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These are also measures to support and encourage children to make the right choices. The school employs a
traffic-light approach, which is based on the language of choice, fo manage behaviour and there are a number of
sanctions to ensure the whole school community has a right to a safe and positive learning environment based on

respect for all. We aim to employ each sanction appropriately to individual situations.

At the beginning of each session (morning and afternoon), pupils begin with a fresh start on 'green'’.

The teacher might give a group directive reminder - Remember hands up before speaking please. This language
focuses the pupils who are not meeting their expectations on the behaviour that needs to change, without placing
too much emphasis on disruptive, or unsafe behaviour.

If a pupil displays behaviour that needs addressing, the following will happen:

Eg. A non-verbal cue may be used first to alert the child to what they are doing that they shouldn't be -
signalling to a pupil to put all four legs of their chair on the floor, to stop talking to their partner, to think more
carefully about the way they are lining up...

The teacher may then give a descriptive reminder of what the child is doing that they shouldn't be, or if needed,
a reminder of the behaviour that is expected if they feel the child is not aware what this should look like - David,
you are calling out - we put our hand up if we want to speak - make the right choice.

Thomas, we face the front with hands by our sides when we line up - make the right choice.

Or, they may give a conditional direction to help the student focus on the correct behaviour - When you have
completed this paragraph, you can finish your painting.

If the child continues with the behaviour addressed, they will be given a further warning and their initials will be
recorded on the board as a reminder to them that their behaviour needs addressing and that continuation of the
wrong choices will result in a consequence. Within this time, it is likely that the teacher will also seek to have a
quiet discussion with the child in question, in order to try and resolve the problem, or address a concern - but this
cannot always immediately happen when the teacher is organising, or directing the whole class. (See appendix)

If behaviour escalates, or becomes confrontational, pupils are asked to choose to access 'The Chill Out Zone', 'The
Construction Room’ or 'The Sensory Room’ - where they can calm down appropriately before discussing what
happened. At this point, a Behaviour Mentor, or teaching assistant, may coach the pupil fo manage the situation in
the best way for them so that they can re-regulate and so that the teacher can continue to teach the rest of the
class. Further consequences and restorative actions, agreed between the pupil, teacher and inclusion team will be
put in place after this point if needed straight away,that will help the pupil with managing the situation more
effectively next time.

The pupil may also be asked to, or choose to, work in ‘Reflect’ - a quiet room where students can work
independently (with the support of the Inclusion Team) to re-regulate, solve any anxiety or issues that have caused
a problem and regain the correct learning attitude needed before re-joining their class. This option is also used to
build pupil confidence with the particular area of learning they are working on so that they can go back to class
motivated and sure that they can succeed.

We know that particular behaviours can be early indicators of abuse, or trauma and understand that the visible
behaviour can be the symptom of an underlying cause. School works hard to ensure that adjustments that allow a
child to be successful in class involve parents and pupil voice as much as possible, helping us evaluate why meeting
the school behaviour policy expectations may be difficult. Then, we are able to provide reasonable adjustments to
help with this.

BEHAVIOUR POLICY AMENDMENT DURING COVID-19 OPERATION:

e School staff will be asked to follow the same reminder system to explain to pupils why they must follow
social distancing guidance and new school expectations for hygiene during this time
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e Any pupil who deliberately chooses not to follow the modelled expectations will be subject to the same
consequences that we would use if another's safety, or their own safety, was put at risk - which could even
result in exclusion, in the most extreme circumstances

If your child reaches ‘orange’ we

S@[H] @@L R[LU LES would ask that you support school and

discuss this with your child, to avoid
any reoccurrences.

More severe or persistent issues and
1) Show respect children that have been moved on to
2) Try your best ‘red’ unaccepiable behaviour will be
3) Keep yourself and others safe dealt with by Senior Managers or the
4'] Be polite, well-mannered and Inclu_sion Team and parents will be_

: [y : _called into schopl to help manage ﬂ_1|5
5) Be kind, caring, friendly and in the best possible way for their child.

helpful

We always aim to reward positive
behaviour first here at Park Junior
Academy.

each moming and
afterncon

Our philosophy towards responding to ly behaviour...
behaviour is rooted in the ‘Restorative’
approach; we aim to provide children
with clear boundaries and
consequences to behaviours.

Unacceptable

behaviour

REFLECTION TIME

If pupils have their name moved to ‘'red’ during class time they will be invited to attend reflection at playtime.
They will discuss what led up to their behaviour and consider strategies that could be used to enable them to act
differently next time. The advice given is recorded on a leaf which is displayed in Reflect. This record will be used
to support further discussion, if needed, with class teacher or behaviour mentor. If the same behaviour is
repeated, parents will be invited into school to discuss this with a member of the leadership feam and the pupil, in
order to support the pupil to change their behaviour. There will also be a similar discussion between the Inclusion
Manager, the class teacher and the pupil, in order to supportively help the pupil in question with changing their
perspective.

If a child is moved to 'wobbly behaviour' three times in a week, parents will be contacted for a discussion in
order to change this through working together.

If a child is moved to unacceptable behaviour, a member of SLT will contact parents to discuss this.

EVERY DAY PROCEDURES

IN THE CLASSROOM
At the beginning of the year, each class teacher will ensure the following is in place to ensure that pupil rights and
responsibilities can be upheld consistently throughout the year. They will:

- Frequently remind of the whole school behaviour expectations and how this will be translated into their
classroom practice - having high expectations of what this must look like at all times

- Formulate class rules, agree and remind of ‘rights and responsibilities’ that apply directly o their
classroom and consider what this will look like in practice

- Establish clear routines and systems to ensure that pupils stay safe in the classroom

- 'Check in' with their children each day in order to ensure that they are happy and able to learn
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Establish organisational routines that will contribute to the smooth running of each lesson and transitions
around school

Choose a class 'goal’ to work tfowards dependent on whole class need and to reward those pupils who always
follow the rules

Hold ‘class meetings' throughout the year where they want to discuss behaviour, or ideas for trips or
curriculum projects, to remind pupils they belong in a class community and have the right to contribute to
that

Teach moral and social understanding and consideration through the PSHCE and RE curriculum specifically

OUTSIDE THE CLASSROOM ENVIRONMENT
To enable the smooth running of the school and a calm atmosphere, all staff uphold the following guidelines when in
the school environment:

Pupils walk calmly and quietly down the corridors when moving from one part of school to another

They are asked to stop and wait for their adult at particular transition points in the corridors to ensure
that all are safe and orderly and remain calm

All pupils and staff walk on the left so that movement along corridors is safe

Any pupils breaking rules in the corridors or outside, will be spoken to by the nearest adult and appropriate
consequences put in place

During a wet playtime, staff stay in their classrooms with their pupils to ensure they are safe - pupils are
never left on their own in a part of the school without an adult

Pupils only leave the classroom fo go o the foilet, or to tuck shop which is situated in the dinner hall when
there is a wet playtime and do so in pairs, for safety

LUNCHTIME SUPERVISION AND ROUTINES

In order for lunch times to remain safe, secure and happy times for all pupils, the following procedures and
systems are in place:

Dinnertime staff work both within the dinner hall and outside on the playground and position themselves
appropriately so that pupils can be monitored and supported

Teaching and support staff monitor the dinner hall and playground on a rota to support lunch time staff at
particularly busy times of each day

Dinner time, staff follow the same consistent procedures as all other staff members and are supported by
a member of the behaviour team

If a pupil engages in dangerous behaviour, or ignores the instructions given by an adult, they will be
escorted away from the playground in order to discuss consequences away from their peer audience by a
member of the behaviour team

During a wet dinnertime, dinner staff and the behaviour team supervise classrooms and they are allocated
based on a clear rota

Dinner staff follow the same behaviour procedures - including using a reflection area outside to help pupils
consider changes that are needed to their behaviour

EMERGENCY PROCEDURES
If there is an incident of extreme behaviour on the playground, or a pupil leaves the school premises, the following
procedure is followed:

SEND

A member of the behaviour team is notified immediately in order to take charge of the situation - they
may choose to use positive handling in the most extreme of circumstances to ensure the situation is always
under control and safe for pupils and staff (see positive handling policy for further details)

A member of staff alerts the office and asks for the Headteacher, or most senior member of staff to be
notified, as well as the police, if a pupil has left school premises

Only two members of staff manage the situation. Other staff members work to ensure that other pupils
are led away from the situation to reduce the '‘audience’ and ensure a crowd of pupils or adults does not
develop

One member of staff should stand by in order to step in or relieve another adult after 10 minutes if this
support is needed

January 2021



Social, Emotional and Mental Health is one of the categories of Special Educational Needs in the Code of
Practice. A pupil may be placed onto the SEND register under this code. We recognise that for a small number of
children whose behaviour is beyond the whole school rewards and consequence system, a more personalised
approach is required in order to support them. These areas will be identified in collaboration with other
professionals when a child is in receipt of an Education, Health and Care Plan (an EHCP), or as part of the school's
SEND register. All pupils requiring support with SEMH will have an individual ‘Supporting Me to Learn Plan’ agreed
by the teacher, pupils and parents. Support, where appropriate, from Educational Psychologists and the Social,
Emotional and Mental Health team may be sought.

POSITIVE BEHAVIOUR PLANS

It is recognised that some children may need a tailored emotional and behavioural plan to regulate their behaviour
and feelings in addition to the school-wide behaviour strategies. Children who are regularly invited to playtime
reflection, or are struggling fo manage their behaviour in class, will be discussed with behaviour support staff and
an individual plan formulated with the teacher, parents and carers. Such plans may involve: modification to
classroom seating arrangements, extra breaks in learning, additional scaffold to help them remain confidently on
task and could also incorporate advice from Senior Leaders and Support Agencies.

BULLYING/PEER ON PEER ABUSE (INCLUDING RACIAL AND HOMOPHOBIC HARRASSMENT)

Our school ethos reflects the fact that we take every opportunity to encourage pupils to celebrate differences -
we do not use those differences as insults.

However, where bullying behaviour takes place by an individual, or group, that is repeated over time and
intentionally hurts another individual or group - either physically or emotionally - there will be serious
consequence. Bullying behaviour can also be directed at a number of children- meaning to intimidate or belittle.
Our Academy takes bullying incidents very seriously and any children who have been involved in bullying, after
investigation, will receive an exclusion. We do not tolerate bullying of any kind. Please see our anti-bullying policy
for more details. School also maintains a central log of any allegations of bullying, so that they can be
investigated fully but also so that patterns that highlight involvement of particular children can be monitored.

School also make use of the new NSPCC helpline set up to manage peer on peer abuse to ensure that we have
taken all considerations into account: 0800 136 663

School work hard to ensure that contextual safeguarding has been considered in order to prevent any opportunity
where peer on peer abuse, or coercive control, could conceivably take place in the school building. Rotas are in
place to ensure that adults safeguard all areas of school when pupils are transitioning from one area to another
and that the complete perimeter is monitored whilst pupils are in the playground. Risk assessments consider and
evaluate risk and ensure that it is minimised.

FIXED TERM AND PERMANENT EXCLUSIONS

School has adopted National Policy for exclusions arrangements. Only the Headteacher has the power to exclude
a pupil from school. The Headteacher may exclude a pupil for one or more fixed periods, for up to 45 days in any
one school year.

If the Headteacher excludes a pupil, parents will be informed immediately and invited into school, giving reasons
for the exclusion. At the same time, the Headteacher must make it clear that the parent can appeal the decision
by writing to the Governing body. The Local Authority, Governing Body and Board of Trustees are notified about
any fixed term exclusions. See exclusion policy for further details. As is explained in this policy, behaviour that
takes place away from school can also be grounds for exclusion eg. If committing an offence whilst wearing school
uniform, or carrying out cyber bullying, or bullying of any kind.

ROLES AND RESPONSIBLITIES IN PROMOTING POSITIVE BEHAVIOUR

The Headteacher, teaching and support staff and Inclusion Team will:
¢ TImplement the school behaviour policy consistently throughout the school by setting the standards of
behaviour and supporting staff in the implementation of the policy - treating each child fairly.
e Keep records of all reported serious incidents of misbehaviour on CPOMS.
e Report to Governors, when requested, on the effectiveness of the policy.
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o Ensure the health, safety and welfare of all children in the school.

e Work to achieve a settled atmosphere in the classroom so that quality learning can take place

o Ensure that poor behaviour is not dwelled on, that children can recover quickly and repair can take place.

e Record incidents where pupils have had sanctions for their behaviour, in collaboration with lunchtime
supervisors, Yo monitor any emerging patterns of persistence on CPCOMS

e Report to/meet with parents/carers when necessary

e Conduct 'reintegration meetings' with pupils who have been excluded from school to ensure they are ‘ready’
to re-enter their class. Such meetings will remind the pupil of the rules of the school and will agree a
strategy - moving forward - to ensure that these rules will not be broken again. Any worries, or issues from
parent, child or teacher will also be discussed and it will be explained that if the child cannot agree to
abide by the rules of the school, they are not ready to return safely into class. Other alternative
arrangements may then need to be made for a short time whilst this agreement is reached in a way that
satisfies all adults involved

Stage Examples of Behaviour Possible Sanctions Comments
Stage Swinging on chair Verbal reminder and request to Staff will use a non-verbal
1 Interrupting learning of others comply x1 cue, or a group reminder, or
Losing concentration/ not will use tactical ignoring, or
listening/refusing to work Written warning on board x1 praise others displaying
Running inside the school building correct behaviour before a
Ignoring instructions both inside and out At T.h.is stage, a ’re.ach.er may put direct warning to give pupils
Distracting others from learning ac.jdr.honal strategies in place time to correct their
Unfair play within ‘r.he classroom ThaT heIPs behaviour independent|
Continuation of unacceptable behaviour the pupil address their behaviour. P i
Stage Persistent stage 1 behaviour Pupils will be given ‘time out' to Discussion with parents.
2 Affecting other pupils’ learning remove them from the situation Behaviour to be logged on

Inappropriate remarks to other pupils or
adults

Minor challenge to authority

Spoiling others' games on the playground
Ignoring of adult instructions in class, or
on the playground

Inappropriate use of playground
equipment

Lack of honesty

and give them time to consider
their choices - in order to help
them change their behaviour.

Continuation of this behaviour, after
a break, move name card on to

CPOMS
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Stage Unacceptable behaviours such as: 1. Playtime reflection, or time in Behaviour to be logged on
3 Inappropriate language/gestures Reflect depending on what has CPOMS
Unaccepta Throwing objects with intent to harm happen'ed, and d{SCUSS'O“
Damaging school's/pupil’s property regarding behaviour
ble : : issi 2. Child will be asked to work i
. Leaving class without permission - Child will be asked To work in
Behaviour Repeated refusal to do set task Reflect for a designated amount
Continued or more serious challenge to of time.
This may authority 3. At this point, pupils may be given
be one. or Harmful/offensive name calling - one of f a period of ‘internal reflection
incident (not repeated) time' to reflect upon their
more Fighting behaviour and work with a
reflection Physical contact member of the inclusion team to
times Spitti discuss strategies to help them
P! .mg ) ) ) behave differently next time
. Ongomg inappropriate use of playtime 4. Meeting with parents/carers
This may equipment arranged.
also result Theft of property
in a loss of
privileges
within
school
Stage Persistent stage 3 behaviour Senior Leadership Team and behaviour team alerted immediately.
4 Racism /homophobic behaviour or language | Telephone and/or letter home to arrange a meeting.
with intent fo hurt others
Bullying - repeated name calling with intent | If incidents continue o occur and there has not been an
Possible to upset improvement in the behaviour of the child one or more of the
Exclusion(s) | Biting following sanctions would be carried out: -
Vandalism
. o Ban on representing the school and/or trips outside school -
Stealing ) .
: fixed period
Violence

Very serious challenge to authority
Repeated swearing with understanding of
what language means

Harming others

Leaving school without permission
Fighting - including retaliation &

serious physical contact

e Exclusion for a minimum of one to five days- fixed period
e Governor disciplinary sub- committee convened.

« Possible permanent exclusion from school

Whilst working in Reflect, all children will have access to the provision that is their right and that they need- such
as time outside for a break or a sensory break.

In all events, careful investigation around the circumstances will determine the consequence - agreed with the pupil

-so that they have an opportunity to discuss what is fair/unfair and why specific actions have been taken.
Depending on the circumstances, or the severity of the situation, there many be an escalation of consequences and
the above policy will be adapted accordingly.

The Governing Body will:
e Support the school in the implementation of the policy
e Consider any exclusions contained in the Headteacher's report at their meeting
e Give advice, when necessary, to the Headteacher about disciplinary issues so that he/she can take the
advice into account when making decisions about behaviour issues
e The Discipline Committee will meet to discuss individual cases where children are becoming close to
permanent exclusion, or to discuss parent appeals concerning fixed term exclusion
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e If the Governors decide that a child should be reinstated, the Headteacher must comply with this
instruction
e Review the effectiveness of the policy

Parents will:
e Support the school in the implementation of the policy, reinforcing important messages at home and
discussing the importance of the school rules with their child
e Attend reintegration/strategy meetings with their child's class teacher, the behaviour team, or the
Headteacher to support their child with changing their behaviour
e Share any concerns constructively with the appropriate members of school staff

Appendix One - pupil flow chart
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WOBBLY

| have stopped other children in my class from learning

I am not working as hard as my class teacher expects, orl
know that | am capable of

I am not thinking about how my actions are affecting
people's feelings and learning focus

I am not showing respect

G

1 will be given a reminder

I may get invited to reflection time
I may have thinking time, and I will
think about how to improve my
behaviour to get back onto good

1 will feel disappointed with myself

¥
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Appendix Two - Staff flow chart
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Consequence Flow Chart

1

Group directive reminder to highlight the expectations that you want to see
from all.

Eg. “Fantastic___you are showing me that you are ready...”

(Positive reinforcement)

\2

7

QP\HE A,
P ’Y/&

%

2

recognise what they need to change.

This might be a quiet word to the individual pupil.
(This is their verbal warning)

Give individual pupil a descriptive Reminder/non-verbal cue to help the child

enNJOY

3

If the same behaviour continues, pupil initials on board.

\ 4

4

If the behaviour continues, move to wobbly behaviour.

A4

5

If the behaviour continues, move to unacceptable behaviour.

Behaviour chart refreshes after dinner to enable a fresh start
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Appendix Three - Lunchtime Supervisor flow chart

1\ Consequence Flow Chart

{2

WOW!

Reinforce positive behaviour that you see.

Give out CBGs, pupil postcards for following adult instructions and meeting
school expectations.

4

1

Give individual pupil a reminder of what they need to change and explain why
this is important.

This might be a quiet word to the individual pupil.

(This is th“"‘l warning)

2

If the same behaviour continues, pupils are given a reflection card and asked

to go to the reflection area of the playground to consider the change needed
in their behaviour.

4

3

If the behaviour continues, move to unacceptable behaviour. A Senior Leader,
or member of the Inclusion Team will escort the child inside to safe area to
reflect on their behaviour.
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Appendix Four
Guidance on the use of Quiet Rooms

(Please refer to separate guidance on the use of Low Arousal Areas)
Definitions of terms used in this guidance
Quiet Room - a room that offers a pupil an opportunity to calm during the school day.

Low Arousal Area - a modified area identified within a school that offers a low sensory
working environment (please refer to Guidance on the use of Low Arousal Areas).

1. Overview comment

Separate guidance in respect of the use of Quiet Rooms and Low Arousal Areas has been
developed in order to address confusion over the appropriate use of these two very different
resources. ‘Low Arousal Rooms’ were installed in some schools to offer children with autism
an environment that was low in stimulation (people, sounds, light, noise, movement). These
were designed to allow the pupil to access learning away from the overload of a mainstream
classroom. Often the pupils who accessed these rooms presented behaviour that was
challenging to manage when they were in their classrooms. This often led to those pupils
being taught away from their classrooms for most of their school day. In best examples the
pupil had a ‘mixed economy’, sometimes in the Low Arousal Room, other times in class.
Low Arousal Rooms have also been used to allow pupils to calm in some instances.

It is therefore important to make a clear distinction between the use of the two resources and
to ensure consistency in what they are called and how they are used.

This policy relates to the use of aroom to allow a pupil to calm as safely and
effectively as possible.

2. Best Practice for use of Quiet Rooms in schools

There are times when children need access to a quiet and calm space. A Quiet Room is a
sensory-controlled calming area. The purpose of a Quiet Room is not exclusion or
punishment. Rather, it is a space to help children to calm down and to begin to use self-
regulation skills.

In the majority of cases the use of a Quiet Room should form part of a pupil’s individual
behaviour plan and should be agreed by the school leadership and parents/carers and their
agreement recorded. Children and young people should be consulted in accordance with
their age and level of understanding.

In optimum circumstances the pupil will choose to access the Quiet Room, sometimes with a
prompt from staff. In exceptional circumstances when the pupil is unable to make this
informed choice, staff may be required to accompany the pupil to the Quiet Room using
agreed positive handling strategies.

The Quiet Room should only be used after in-class strategies have failed to calm the pupil. A
decision to use physical intervention to support the pupil in accessing the Quiet Room should
be based upon a dynamic risk assessment. The use of force is likely to be legally defensible
when it is required to prevent:

« self-harming

« injury to other children, service-users, staff or teachers

« damage to property

« an offence being committed and

« in school settings, any behaviour prejudicial to the maintenance of good order and
discipline within the school or among any of its pupils.

In these instances the Quiet Room can be used as a means of

(a) helping the pupil to manage their own emotional state;

(b) reducing the danger to staff/pupils and or removing the disruptive behaviour from the
body of the school,
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(c) reducing the need for prolonged use of physical intervention.

In this policy it is anticipated that staff dealing with the pupil are fully aware and competent in
communicating effectively with the pupil. This could be through PECS, Makaton, use of
visual cues or verbal communication; this will be included in the behaviour plan.

3. What should be in a Quiet Room?

The Quiet Room is not a teaching room. It is a place of safety and should create a calming
environment for the pupil. Lights should be low. Cushions, mattresses, bean bags could be
used for pupils who need to lie down. Soft blankets and covers can be helpful to pupils who
like to cover themselves up. In some cases, the school may choose to have soft padding on
walls for further protection for pupils who are very agitated. Staff must be able to see the
child at all times. Outside windows need to be tinted. Radiators must be covered (boxed in).
It may be helpful to use music but speakers must be flush to the wall.

4. Helping pupils to understand how to use the Quiet Room
1. Introduce the Quiet Room in a positive, proactive way that helps the child to understand
the benefits that can come from its usage.

2. Explain to the child that the room can be used when she/he becomes aware that she/he is
starting to get upset, get worried or get angry. Use language that is simple and positively
stated.

3. Explain that the Quiet Room will be for them when they are in it.

4. Staff should avoid entering the Quiet Room unless absolutely necessary, i.e. to keep the
child safe, or unless the child has asked the adult to join them in the room.

5. The Quiet Room should not be used on a ‘scheduled’ basis. It is meant to be used as and
when a child is starting to show signs that they may become upset or demonstrating that
they need a break to avoid a critical incident and to regain a sense of calm.

6. The best outcome of using a Quiet Room is when a child learns how to ‘self-regulate’
independently and is able to calm her/himself down.

7. The Quiet Room needs to be used with a calm and positive approach in order to help
reduce anxiety. This means using a planned and sensitive manner to help the child move
towards the room and during and after they have spent time there.

8. When introducing the Quiet Room initially, the child should be asked to spend five to ten
minutes in there. They can lie down on something comfortable if they want to (e.g. a bean
bag, specially provided mattress, etc.) or they can stand and move around if they want to.
This introduction session should be used in a proactive manner, when the child is calm and
receptive, in order to help her/him feel good about being there.

9. Following several sessions when the child has been able to spend time in the room while
in a pleasant and quiet frame of mind, the next step is to explain to the child that the Quiet
Room will also be available when they need a place to calm down, help them stop worrying
or help them to feel less angry.

10. It is important to explain that sometimes a member of staff will suggest that ‘this is a good
time to use the Quiet Room’ or the child themselves may feel that ‘this is a good time to use
the Quiet Room’.

11. Staff should then be alert to warning signs that the child may need a break and remind
the child that this may be a good time to use the Quiet Room.
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5. Procedure for the use of the Quiet Room

1. When a member of staff notices that a pupil is becoming anxious or agitated, the pupil
should be given reasonable opportunity to calm using the strategies detailed in the school’'s
behaviour policy or in the pupil’s individual behaviour plan.

2. If the pupil’s behaviour continues to cause concern and is reaching a point where they are
affecting other pupils and/or they become a danger to themselves, other pupils or staff, the
pupil should be prompted to make ‘the right choice’ and comply with requests from staff.

3. Other staff should be alerted for support as appropriate.

4. If the pupil continues not to comply, staff should suggest ‘this is a good time to use the
Quiet Room’.

5. If the pupil continues not to comply and, subject to a dynamic risk assessment, one of the
five legally defensible criteria (as in section 2 above) apply, staff may consider it necessary to
escort the child to the Quiet Room using an approved physical intervention in line with school
policy, WCC’s ‘Guidance on the Use of Force and Physical Intervention’ and the law.

6. Once in the Quiet Room and away from the body of the school, staff involved should try to
resolve the situation satisfactorily with the child spending the minimum time necessary in the
Quiet Room.

7. When the Quiet Room has been used, the incident must be recorded appropriately in line
with school policy.

8. While a child is in the Quiet Room, senior staff should ensure that appropriate staffing is
available to support the child.

At no time should pupils be unsupervised in a Quiet Room. It may be appropriate to
allow the child to calm on their own but staff must be able to see the child via a
window.

At no time should pupils be locked in a Quiet Room.

If a pupil tries to leave the Quiet Room before they are calm, staff should use low and
slow responses to direct the pupil to stay. In extreme cases when the pupil is very
angry and unable to process requests, staff may need to implement a dynamic risk
assessment (please also refer to WCC’s ‘Guidance on the Use of Force and Physical
Intervention’ as above).

Attached log sheet (Appendix B) must be completed when Quiet Room has been in
use.

This response must be recorded after the event in line with school policy in the
Sanctions Book that is located in the Business Managers office. If this becomes a
regular requirement it must be included in the pupil’s individual behaviour plan.

January 2021



JQUIET ROOM LOG SHEET

Date Time in Time out Childs Name Supervised by
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Guidance on the use of Low Arousal Areas

(Please refer to separate guidance on the use of Quiet Rooms)
Definitions of terms used in this guidance

Low Arousal Area - a modified area identified within a school that offers a low sensory
working environment.

Sensory input - how pupils experience input from their senses. Some pupils will have
sensory sensitivity. This can affect one or more of the five senses, i.e. sight, sound, smell,
touch and taste. A person's senses can be over-developed (hypersensitive) or under-
developed (hyposensitive). Both can have an impact on how pupils experience school and
access learning.

Quiet Room - a room that offers a pupil an opportunity to calm during the school day
(please refer to Guidance on the Use of Quiet Rooms).

1. Why would a school need Low Arousal Areas?

Some pupils struggle in schools because of the high level of sensory input within the
school/classroom environment. This may be very relevant for pupils with an autism spectrum
disorder. Other pupils may have sensory processing difficulties as a distinct diagnosis or
have a need for a Low Arousal Area because of an additional physical need such as a visual
impairment.

In these instances the Low Arousal Area may used as a means of

a) lowering the pupil’s stress/anxiety levels caused by sensory input and

b) increasing successful access to the curriculum.

Low Arousal Areas should be designed as teaching areas. This distinguishes them from
Quiet Rooms, which are not intended as teaching areas.

2. ldentifying and agreeing use of a Low Arousal Area for an individual pupil

The use of a Low Arousal Area should be discussed with and agreed by an Educational
Psychologist or Specialist Teacher. These discussions should also include decisions on
frequency of use. All discussions should be shared with parents/carers and their agreement
should be recorded. Children and young people should be consulted in accordance with their
age and level of understanding.

Use of a Low Arousal Area should be specified in the pupil’s individual learning plan,
facilitating regular review of its use.

3. Low Arousal Area layout and design

A Low Arousal Area is a teaching and learning area and should be set up to achieve
optimum results for any pupils who access it. It may be located in a part of a classroom or in
an appropriate corridor or open area of the school.

A table and chairs should be available. Soft furnishing may also be considered if the area is
to be used for less structured teaching.

A Low Arousal Area should be an environment in which sensory clutter is reduced as much
as possible. This could be in the form of visual or auditory stimulus. The décor should be
simple and unfussy.

It is generally accepted that low arousal colours such as cream (not yellow or white) should
be used for walls and patterned wallpaper should be avoided.

Some people with sensory difficulties can find it helpful if furniture is placed at the sides of a
room and the central space is kept clear. Using colours that distinguish the walls, floors and
furniture makes rooms easier to navigate.

It can be useful to put pupil's belongings in big, clear plastic boxes so that they can be easily
stored away when not in use. The area will then be less cluttered and the pupil is less likely
to be distracted.
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Pupils should always have a choice about whether or not to access a Low Arousal
Area. The Low Arousal Area can be aroom but should be easy for a pupil to leave at
any time. There should be no physical or other restrictions preventing the pupil from
leaving the area.

Use of a Low Arousal Room should never be a physical intervention, the outcome of a
physical intervention or a sanction.

The use of locks or double handles which effectively prevent the pupil from leaving a
room as part of a sanction are, in any case, illegal (please also refer to Guidance on
the use of Physical Intervention and Guidance on the use of Quiet Rooms).

Pupils must never be unsupervised while using aroom designated as a Low Arousal
Area. Staff may decide that allowing the pupil to be alone in the room for up to 5
minutes is appropriate in some circumstances but must be able to see inside the room
at all times. Schools may consider taking the door off completely to ensure that it
remains an open area.

Monitoring and Review:

Reviewed Jan 2021

Reviewed by K. Law March 2021 — grounds for exclusion updated

Reviewed by K. Law April 2021 — updated with peer on peer abuse information
Date of next review: Jan 2022

Signed 4t Date: Jan 2021 Miss K Law Headteacher

Signed Date: Jan 2021 Mrs L. Simpson Chair of Governors
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